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ABSTRACT 
The development of a creative city and the nurturing of talents for the local art industry are 
recent hot topics for debate. However, it seems to be a world trend that art education doesn’t go 
as smooth as one can imagine. Art programmes are often the first to be cut if budget is 
concerned, and the over-emphasis of core subjects that has greatly discouraged the development 
of art education. This research project investigates the scene of art education of Hong Kong 
through the argument on whether or not art education remains as a mission impossible. 
Recognizing the importance of future cultural development in Hong Kong, research findings on 
the features of art education today, including the perception of ‘art merely as a tool to learn a 
subject’ and the focus on career training in education, as well as ‘the absence of substantial 
cultural policy by HKSAR are introduced. Major challenges of the implementation of art 
education covering ‘the debate over cultural identity of Hong Kong’, ‘the sustainability of art 
education’ and ‘the consumption of art versus art education’ are analyzed and discussed. In 
addition, the case study of the art programmes offered by Asia Art Archive (AAA) to young 
adults is used to determine alternative ways for the implementation of art education in Hong 
Kong. 
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IS ART EDUCATION A MISSION IMPOSSIBLE IN HONG KONG? 
1. INTRODUCTION 
Art Education in this study refers to all art discipline, including but not limited to 
contemporary art, visual art, drama, and music. It also refers to all arts integrated curriculum in 
either academic and community scenario.  In fact, the role of creativity and a critical mindset in 
the emerging new economy is increasingly significant.  
According to the Road Map for Art education, UNESCO (2006) points out the importance 
of art education and the major aims of art education (in brief) is to ‘uphold the human right to 
education and cultural participation’, ‘develop individual capabilities’, ‘improve the quality of 
education’ and ‘promote the expression of cultural diversity’. Considering the development of a 
world-class international city, the listed aims above fulfill the universal values of art education 
which connect people with humanity that helps our next generation to make sensible judgements 
by acknowledging the ethics, aesthetics and culture of every kind. 
Throughout the past decade, even though the number of UGC funded places has slightly 
increased, the significant rise in self-financing award bearing programmes skyrocketed. Apart 
from the traditional articulation path for art education, the government of Hong Kong even 
welcomes International Institutions such as SCAD and partnership collaboration with non-local 
institutions, to launch art programmes ranged from degree to master level. Nevertheless, with the 
rising number of formal art programmes for a structured and hierarchical education system, does 
it mean that art education of Hong Kong is an accomplished mission? If not, what about the art 
programmes offered by non-profit making organizations? Can they fill the gap of traditional art 
institutions? What is the picture of our art education today? What are the challenges in the 
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implementation of art education? And, are there any alternative approaches that we may 
consider?  
The case study of Asia Art Archive (AAA) is significant in the research project as it’s art 
programmes to young adults are conducted to mainly supplement the gap of ‘formal’ art 
education and provides an insight to the existing art education landscape in Hong Kong.  
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2. LITERATURE REVIEW 
2.1 Why Art Education in Hong Kong 
Once being called a ‘cultural desert’ (Wong, 1982), Hong Kong has come a long way to 
be the international arts and culture hub with numerous arts exhibitions and auctions taken place 
in recent years. As ‘the gateway to China and the second largest economy of the world’, art 
traders and galleries worldwide arrive Hong Kong for business opportunities. Deal records in arts 
auctions are made with the immense support from wealthy mainland investors, and the operation 
of West Kowloon Cultural District is on its way, Hong Kong has experienced a boom in the local 
art scene according to Leung Chi Wo, the art critic in his column at Metro Post. In view of this 
potential in the art and culture development, art education is therefore particularly important, not 
only to nurture talents but also art audiences. Its impact can be far reaching to the local art scene, 
as it does not only promote art to the population, but also indicates the future of the art 
development in Hong Kong. 
 
2.2 The Government Policy on Art Education 
According to the Education Bureau of Hong Kong, art education is one of the essential 
areas in providing an all-rounded education for students. The art curriculum is compulsory in 
primary and secondary school studies, and a series of aims in connection with the development 
of students’ creativity, critical thinking, aesthetic sensitivity, cultural awareness, and effective 
communication are set. As observed, the world has undergone enormous and rapid changes in 
the labour market, employees are expected to be a lot more creative and innovative for the 
increasing standards of employers. Therefore, the rising importance of art education as a means 
to nurture the required skills and knowledge of students has become the prevailing ideas amongst 
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the education authorities and institutions. However, after years of such implementation in our 
education system, has Hong Kong successfully brought up a new generation of talents or art 
professionals that may help making this piece of land a vibrant city with a considerable 
population of art audiences? 
Regarding the lack of cultural policy, Chin (2008) has explained the uniqueness of Hong 
Kong with reference to the colonial history and the non-intervention policy upheld by the British 
government. In the 1980s, the Urban Council had offered a series of entertainments and leisure 
activities to educate youngsters in enhancing the harmony of the society and established a 
number of art and cultural facilities, the development of art education remains immature. Though 
the HKSAR government seems to perpetuate the non-intervention policy after the return of 
sovereignty to China, every move of the education policies, such as the implementation of 
national education has been a controversial topic in the society. In addition, art education has 
never been emphasized in the curriculum of local education ranging from primary to secondary 
curriculum. 
 
2.3 Art Education in School-based Curriculum 
According to Yu (2001) in reviewing the art education reform documents of HKSAR, the 
'bird-caged art education' requires 'substantiate improvement', there are three points that have 
reflected the problem of our current art education policy at Schools. First, the ambiguity of 
school-based curriculum has demonstrated the chaotic policy of the government in implementing 
art education according to the provided guidelines.  He points out that the measure is outdated in 
view of the popularity of internet and the lack of flexibility for teachers to incorporate art into the 
curriculum of primary and secondary schools, the so-called curriculum reform is considered as 
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supplementary curriculums. Second, the failure to acknowledge the need of professionally 
trained art teachers in primary schools is noted. Though art teachers in secondary schools are 
professionally trained, the art teachers in primary schools are considered as amateurs in the 
contrast considering that the art lessons for children is a hands on craft activity. Yu (2001) 
criticizes that the government has no intention to make any improvements in this area at all. 
Therefore, the art education provided by local schools of Hong Kong is falling behind when 
compared to other developed western countries such as the United States, Australia and Canada. 
Third, there are no concrete promises or vision in expanding art curriculum at School. Art is a 
faculty that covers different studies, Yu (2001) emphasizes the need of the Education Bureau to 
acknowledge major art subjects, which includes visual arts, music, dance and drama. As each 
subject should achieve various learning outcomes, every student should experience different art 
forms so as to be benefitted in the whole-person development. 
Even though major education reforms have been taken place with the implementation of 
Hong Kong Diploma of Secondary Education, Leung (2013) has pointed out that the existing 
problem regarding the role of art subjects remain unimportant in school-based curriculum. 
 
2.4 Concerns Regarding Art Education in Hong Kong 
Realizing the importance of art and culture in a world class city, the government has put 
forth a ‘strategic investment to meet the long term infrastructural and development needs of 
Hong Kong arts and culture’ (HAB, 2015) through the West Kowloon Cultural District Project. 
Thus, it is essential to provide high-caliber talents for the industry as well as to expand the size 
of art audiences through art education. From the Annual Report of the Leisure and Cultural 
Services Department (LCSD) in 2013-14, in aim of ‘developing cultural literacy in schools and 
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the community, the LCSD had organized 1265 art education and audience building activities 
throughout Hong Kong within a year. (Retrieved from: 
https://www.lcsd.gov.hk/dept/annualrpt/2013-14/en/cultural/building.html on 13 December 
2015) However, the influence and the effectiveness of these activities is hard to evaluate as there 
are no information regarding the attendance or ticket sales available for assessment.  
Though students nowadays may have numerous extra-curriculum activities that are very 
much art-related, it does not really help defend the effectiveness of art education. Instead, these 
art-related training is often considered as necessary for a substantial portfolio so that students can 
admit into better schools.  
The reality is that many parents are reluctant ‘to encourage their children to take up a 
subject without obvious benefits for career prospects’ (Whitehead, 2014). Even though the study 
of art can develop the creative abilities that may be useful in future career, many Hong Kong 
parents and students have hesitation over the choice of art study. It is the mentality of Hong 
Kong people as perceiving art as unproductive in economy thus no revenue can very much be 
generated. The value of art education should be reconsidered as Hong Kong is no longer an 
industrial city, but a knowledge society in which creativity is highly recommended as an essence 
for further business development. The perception of education has to be changed for the 
development of Hong Kong as a world-class city, it will be more beneficial if science and art can 
have an equal footing in education.  
 
2.5 About Asia Art Archive (AAA)  
The Asia Art Archive (AAA) was established in year 2000 due to the ‘urgent need to 
document and secure the multiple recent histories of contemporary art in the region.’ It is aimed 
10 
 
 
to ‘facilitate understanding, research, and writing in the field, enrich existing global narratives, 
and re-imagine the role of the archive’ ‘through collecting and making information on the recent 
history of contemporary art in Asia easily accessible’. The core mission of AAA is to also ‘create 
a collection belonging to the public, existing not in an enclosed space, but in a space that is open 
and productive, generating new ideas and works that continually reshape the Archive itself’. 
(AAA, 2016, Retrieved from: http://www.aaa.org.hk/About/Overview, 10 February 2016).  
There are four aspects of AAA’s art education services, and are listed as follows: 
(i) Public Programmes – to introduce the public of the art resources, ‘instigate dialogue 
and critical thinking’ that pose ‘challenges to dominant art historical narratives’. 
(ii) Collection – to ‘build through a programme of research and information’, and 
provide materials of contemporary artistic practice and developments of Asia. 
(iii) Research –  to ‘conduct research, produce publications and online projects and 
initiate exhibition of research subjects’, and ‘instigate critical thinking and dialogue 
about contemporary art in Asia.’ 
(iv) Learning and Participation Programmes – to provide ‘the platform for learning and 
teaching contemporary art’, as well as to ‘offer a range of programmes for 
educators, youth, and young adults, and other members in the community. 
AAA is a non-profit making organization under the charity registration of Hong Kong, 
therefore it ‘receives grants and donation from government agencies, foundations, corporations 
and individuals’. The funding is derived mainly from the annual fundraising dinner and auction 
of donated artwork, as well as sponsorships and patron programmes.  
With the mission to promote art, AAA endeavours to launch learning and participation 
programmes since 2007 and introduce them to fresh audiences, as well as to offer a platform for 
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the public to learn about contemporary art. Though with no intention to modify the educational 
curriculum of Hong Kong, AAA has also offered a range of programmes for educators, youth 
and young adults, and other members in the community with the goal of becoming the definitive 
arts resource and library for the Hong Kong public. 
Like many other similar organizations, AAA has to ensure their self-sustainability through 
the annual fund raising. The Annual fundraiser auction raises over half of the organization’s 
budget per year and direct subsidies, referring to ‘the transfer of money via government 
departments or agencies’ (Chong, 2010) is rare unless it is the approved project initiated by 
related units. However, indirect subsidies from the government is available in terms of tax 
reduction for ‘private donors’, and organization. Similar to the situation in the United States as 
mentioned by Chong’s (2010), quoting Stanley Katz’s statement ‘To have no policy is to have a 
policy’, Hong Kong has no substantial culture policy in art education and it somehow relies 
heavily on private, or non-profit making organizations in the promotion of art education. 
 
2.6 Reviewing the Work of Asia Art Archive (AAA) 
Citing the previous MCCC researcher’s work, there is a limited understanding of 
contemporary art among the Hong Kong public as inadequate support and resources are provided 
for visual arts organization to build art audiences (Law, 2015). Though AAA emphasized the 
nature of its mission for not being an art institution, it has offered the learning lab and teaching 
lab for secondary school teachers and students ever since the implementation of the new 
education curriculum in 2009.  
As mentioned earlier, in view of the lack of resources and professionally trained art 
teachers in local schools, AAA’s learning lab has offered an alternative for DSE students in 
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understanding contemporary art within the school curriculum. The learning lab is a platform that 
encourages dialogue and exchange, under the leadership of a group of university volunteers from 
art-related disciplines as well as the coordination of practicing artists and art professionals. 
Activities such as artists sharing, exhibition visits, discussions and exercises are therefore 
launched for interested students. On the other hand, the teaching lab offers teachers annual 
professional development workshop in order to equip them with more training needed for art 
appreciation and art criticism regarding the new senior secondary curriculum. To strengthen the 
communication and help support each other in the preparation of teaching materials for the art 
curriculum, core teachers from local secondary schools have formally established a Teaching 
community under the Teaching Lab programme in which is the very first of its kind in 2015. 
Law (2015) mentions that most interviewees are in favour of the Learning Lab and 
Teaching Lab in which they find helpful. For instance, teachers participating the teaching lab are 
‘encouraged to produce lesson plan applicable to their students’ needs and the interests with the 
use of resources found in AAA instead of AAA distributing teacher package with description on 
teaching focus.’ The challenges for teachers regarding the new visual arts curriculum for senior 
secondary students cannot be underestimated, as reported by Whitehead (2015), a ‘much broader 
syllabus does not only demand artistic talent, but also the ability to critically analyse creative 
work.’ (Retrieved from http://www.scmp.com/lifestyle/family-education/article/1526797/art-
teachers-hong-kong-face-dual-challenge) on 12 December 2015. Teachers are often expected to 
improve their own knowledge by frequently attending art seminars, exhibitions as well as 
exchange programmes. Under the scarcity of support and resources, visual art teachers often find 
teaching aids provided by AAA valuable and useful. Unlike other foreign countries, ‘there are 
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not many contemporary art museums and opportunities for students to see contemporary art’ in 
Hong Kong and students have less exposure. (Whitehead, 2014)  
On the other hand, under the guidance from AAA’s administrators, university volunteers 
from art-related discipline are given the opportunities to organize art activities and to lead 
discussion during the learning lab. Through the interviews conducted by Law (2015) with the 
administrators, AAA believes that all the services they’ve provided have helped cultivating the 
art ecology. 
In fact, AAA’s contribution in cultivating the art ecology is unquestionable as it has offered 
opportunities and support to those who have expressed interest to acquire a better understanding 
of art. However, this is also the limitation of its art programmes as Law (2015) also expressed, 
the activities organized by AAA attract audiences with interest in contemporary art in which the 
positive influence may not be able to reach the general public in view of limited resources. 
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3. RESEARCH METHODOLOGY 
3.1 Research Approach 
To write a critique about the art education of Hong Kong, there is the need to look into the 
current scene of art education and to identity major challenges of art education through the 
conversation with current artists and art educators. Their opinions and perspectives will set forth 
the argument on whether or not it is a mission impossible. On the other hand, through the case 
study of Asia Art Archive, alternative ways in the implementation of art education are suggested. 
The evaluation of art programmes offered by Asia Art Archive will be carried out through the 
feedbacks provided by participants and engaged art administrators. 
 
3.2 Data Collection 
To acquire a better understanding about the values, perceptions and the development of art 
education, as well as to generate ideas for improvements of the art programmes offered by Asia 
Art Archive, qualitative research methods have been adopted in this study.  
 
3.2.1 Semi-structured In-depth Interviews 
Throughout the capstone project, a total of nine semi-structured in-depth interviews are 
conducted, including four art practitioners and educators for a better understanding of the scene 
of art education, three young adults for the collection of feedbacks in the participation of AAA’s 
programmes, and two art administrators from AAA for the operation of art programmes offered 
to young adults. (Please refer to Appendix B for interview Questions) With this combination of 
informants, different perspectives regarding the art education landscape of Hong Kong can be 
recorded. The feedbacks from the young adults can also contribute to the evaluation of AAA’s 
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art programmes and the potential of the alternative approach in the implementation of art 
education. 
With informed consent and ethic approvals endorsed, all interviewees permit audio 
recording and most interviewees do not mind to expose their real identity. However, in view of 
the number of interviewees and to avoid exposing the identity of those who wish to keep in low 
profile, except the real name of AAA’s art administrators, all interviewees’ names are not 
mentioned in the project.  
Being referred as ‘conversations with a purpose’ (Webb & Webb,1932), intensive 
individual interviews are conducted to inspect their views on a specific idea, situation or 
programme are required (Boyce & Neale, 2006). First, it is a face to face interaction that 
interviewees can use their own language in order to capture the most authentic data; second, the 
structure is comparatively flexible with specific themes that followed by queries about major 
issues; third, it is interactive in nature and thus the subsequent question will be regulated by the 
response of interviewees; fourth, the frequent use of probes in explanation to acquire in-depth 
answers that reflect personal feelings, attitudes and beliefs; fifth, the engagement of interviewees  
helps generate new ideas and solutions throughout the conversation. After interviews are 
conducted, audio transcriptions are prepared and collected data are categorized into different 
topics of findings for analysis at a later stage. 
  
3.2.2 Participant Observation 
By taking part in the ‘daily activities, ritual, interactions, and events of a group of 
people’, it is considered ‘as one of the means of learning the explicit and tacit aspects of their 
routines and their culture’ (DeWalt & DeWalt, 2001). The research has gone through the 
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processes of Descriptive Observation and Focused Observation; large amount of authentic data is 
collected through the participation in the art education sector as well as the activities launched by 
Asia Art Archive.   
Regarding ‘the observation of day-to-day events and behavior, overheard conversations’ 
(DeWalt & DeWalt, 2001, p. 141), field notes are taken during and after the participation of 
various meetings with respective parties. A special note book for this project is used to record 
fragments of information in the researchers’ work place or during the activities of AAA. 
Consolidation of data takes place while scattered notes and fragmented data are translated into a 
complete record with specific labels for different topics of findings for further consideration. 
The participant observation benefits the project in various ways, first, the researcher can 
get first-hand or insider information from the field through the already established rapport with 
art practitioners and educators as well as the participants of AAA’s art programmes; second, it 
‘encourages the formulation of new research questions and hypotheses grounded in on-the 
observation’ (Tse 2013). As new queries are often raised through reviewing the field notes and 
discarding old thoughts, interview questions are revised to answer newly raised research 
questions and observations. Therefore, the research project has been through constructive 
reviews to achieve a better understanding of art education in Hong Kong.  
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4. RESEARCH FINDINGS 
4.1 Our Art Education Today 
During an interview with the art practitioner as well as art educator, Interviewee A, the 
comment ‘There is no art education in Hong Kong’ has been mind-blowing. First, it is a bold 
statement against the existing ‘art education’ sector, as if denying the hard work of respective art 
institutions and non-profit making organizations that aim at promoting art to the public. Second, 
it is an unfavourable judgement towards the quality of the public as well as the new generation of 
Hong Kong in the cultural aspect. However, considering the fact that 1) art is considered merely 
as a tool to learn a subject, 2) art education is never career-oriented, and 3) the absence of 
substantial cultural policy by the government, the accusation ‘There is no art education’ seems to 
be logical and reasonable. 
 
4.1.1 Art is merely a tool to learn a subject 
'Art education is commonly said to be a means of developing skills considered as critical 
for innovation: critical and creative thinking, motivation, self-confidence, and ability to 
communicate and cooperate effectively, but also skills in non-arts academic subjects such as 
mathematics, science, reading and writing.' (Winner, Goldstein and Vincent-Lancrin, 2013) 
Though the research for outcome of art education is scarce, it is a widely accepted idea for policy 
makers, educators, institutions and parents. Young adults are accustomed to similar practices at 
school, slogans like 'learning English through art' and 'nurturing virtues of patience through art' 
are not new. Yet, it seems that art is often considered as a minor subject at school while 
academic subjects such as Language, writing, mathematics, economics, geography and biology 
play a more prominent role in our school years. 
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Art is never a focal subject for development, and as mentioned by UNESCO (2005) in the 
report of the East Asia Regional symposia on art education, ‘Art education is increasingly 
promoted as a means of bringing the required abilities and skills into education systems.’ It is 
believed that students will be endowed with critical thinking skills and be able to gain self-
esteem and confidence. In view of the ‘increasing evidence’ of benefits from art education, ‘arts 
are used as tools to educate students about other subjects’. Among educational researches, Reid 
& Wold’s (1961) observation is still applicable in today’s situation: 
‘Research in art education, in general, has shown more concern with art as a process. 
The many studies of creativity and those dealing with the thoughts, attitudes, and 
behavior of subjects in art situations are evidence of this. The accent has been on art 
as a personal experience rather than on art as a social activity; not art and society, but 
art and the individual.’(p.221) 
Rethinking the art education that one has received at the local traditional schools in Hong 
Kong, it is often being understood as art and craft. A subject that is less intensive when 
compared to the core subjects, and students can keep their hands busy. There is no formal art 
education until the secondary senior curriculum, and the new visual art curriculum is rather 
demanding in which students who select visual arts must have profound interest in art before 
being trained in art appreciation and in-depth analysis of art critique. The learning atmosphere in 
this regard has disconnected art from students, art is merely a craft for students throughout the 
school years unless one decided to seriously take art in secondary senior curriculum. It is very 
much reflecting Reid & Wold’s (1961) observation is correct in Hong Kong, that art is a personal 
experience instead of something related to the society or to everyday life, as explained by 
UNESCO (2005) ‘in many Asian societies, the links and continuities between art and learning, 
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art and knowledge, art and social history, art and values, and art and wisdom were severed, 
initially by the impress of colonization in which a different construct for the arts was imposed.’ 
As a result, art is considered as an interest which is supplementary as well as isolated in the 
whole education system.  
 
4.1.2 Art Education is never career-oriented 
‘Elitism in Hong Kong education offers a narrow standard of success for students’, said 
Susanna, the Head of Learning & Participation from Asia Art Archive. Under the colonial 
background, Hong Kong has adopted the elitism system in the social structuring. Students are 
thus required to conform to a set of standards laid down by the system. In other words, there are 
rules of the game which students have to follow in order to become the elites, as well as to 
achieve the kind of success that is recognized by the society. According to Dorling (2010), the 
elitism in education enabled the entrenchment of inequality and showed priorities that are 
determined by the need of economy, instead of developing the thinking of individual student. It 
helps explain the phenomenon which favours education for the elites and thus focusing on the 
career prospect and adopting the narrow standard of success. 
To further elaborate the fact that education in Hong Kong is generally career-oriented, the 
practice of The Hong Kong Council for Accreditation of Academic and Vocational 
Qualifications (HKCAAVQ), an independent statutory body that provides authoritative advice 
on academic standards for higher education institutions, will be discussed. In the guidance notes 
of submission guide for Programme accreditation (Please refer to Appendix A), section 11 is 
particularly designed for ‘Workplace attachment and Student Support Service’ that mainly target 
at the measures of institutions to assist students in job application as well as placement 
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opportunities. During accreditation visits of the programme, potential employers are invited to 
the meeting in which accreditation panel members are able to consult them of students’ 
performance and career prospect. Though this is not a substantial evidence that the statutory 
body actually evaluate the academic art programmes by its career training outcome, it proves that 
such evaluation criteria applies to all academic programmes from all streams. As art education 
should never be career-oriented, it doesn’t seem to work quite well with the climate of Hong 
Kong. In addition, considering the fact that not even the authorities have a proper understanding 
of art education. Asia Art Archive’s aims to offer an alternative art space and platform for their 
audience in order to fill the gap in this regard is deemed to be a sensible choice.  
 
4.1.3 Absence of substantial cultural policy by HKSAR 
‘Many States regard art as more or less a good thing-at the very least, as a sign of cultural 
development and national sophistication’ (Becker, 2008 p.165), however, it is slightly different 
here in Hong Kong in view of its colonial history. Speaking of a potential cultural policy for 
Hong Kong with the power of the chief executive, the Taiwanese cultural critic, Prof. Lung Ying 
Tai answered ‘I will not take this job for sure’ during the seminar ‘AMA with Prof. Lung Ying 
Tai as Cultural Critic and Policy Maker’ at The University of Hong Kong in April has somehow 
implied the effable challenges foreseeable in art education of Hong Kong.  
Back to the middle 90’s, Ooi’s (1995) famous comment ‘No Cultural Policy is the best 
cultural policy’ has offered an insight into the colonial background of Hong Kong in view of the 
general policy of laissez faire under the British rule. Her justifications for the absence of cultural 
policy are mostly valid, such as maintaining the freedom of the development of arts and avoiding 
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the manipulation of paymasters throughout the process. Nonetheless, it is a double-edged sword 
in which the circumstance may not entirely be favourable to the development of art education.  
Art education is always under the cultural policy of the government, according to Miller & 
Yúdice (2002), cultural policy implies the ‘institutional support that channel both aesthetic 
creativity and collective ways of life’ involving government, trade unions, schools, social 
movements, community groups as well as political issues that gives people the ability to reflect 
and express themselves with the understanding of their own identity. 
As explained by Throsby (2010), in view of the interconnection of education and culture, 
‘educational processes play a major role in forming cultural values, opening up cultural 
experience and stimulating cultural activity’. Then, what are the major impacts of the absence of 
cultural policy to art education? Apart from not having a leading institution or government body 
that is responsible for cultural objectives that ‘enhance the output and reception of cultural value 
in the economy and in society’ (Throsby, 2010, p.42), the lack of a holistic view of culture in 
Hong Kong is indeed worrying. Among the four sources of cultural values in Throsby’s (2010) 
theory, cultural identity is particularly important in the agenda of cultural policy for art education. 
However, according to Chin (2008), Hong Kong has adopted a rather incomprehensive 
‘Descriptive policy’ in which is defined by Pick (1998) as:  
‘descriptive in nature …do not set fresh targets or propose new systems but aim 
merely to disseminate knowledge about existing practice and announce an intention 
of sustaining what already exists … does not impose a persuasive redefinition of art, 
nor does it seek to impose systems of control; it is indeed possible for different 
notions of art to exist simultaneously and for control to be vested in various different 
authorities by this system.’ (Pick, 1998, p.110) 
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The passiveness of the government’s approach towards art education has isolated the sector 
and indirectly encouraged different non-profit making organizations to contribute to art 
education according to their various beliefs. 
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5. ANALYSIS AND DISCUSSIONS 
5.1 The Challenges of Implementing Art Education 
It has been a world trend that art education is getting more difficult despite the 
unquestionable benefit that it has brought to students in many different ways. In previous 
discussions of art education today, some common perceptions about art are raised. However, the 
fundamental issues in the implementation of art education in which make the mission extremely 
challenging in Hong Kong would be analyzed under the following circumstances: 1) The debate 
over cultural identity of Hong Kong, 2) The sustainability of art education and 3) The 
Consumption of Art vs. Acquiring knowledge of art. 
 
5.1.1 The Debate over Cultural Identity of Hong Kong 
As art practitioner and educator, Interviewee B explained in the interview, the awareness of 
our identity is crucial in art. It does not only help in academic achievement and emotional 
development, but also associates with reading, creativity and critical thinking skills that enable 
them to understand their own existence.  
‘The young adults are very much in a stage of discovering their own identity’ said Susanna, 
and it is in fact considered as one of the central tasks of teenagers in their personal development. 
It is a sense of who they are as individuals and as social groups in which is developed throughout 
one’s life time but as a young adult, it is the first time when they start to consider how their 
identities affect their lives and contribute to their future. As a matter of fact, the formation of 
identity is complicated and may change over time. It also subjects to both internal and external 
factors, but in art education, the development of cultural identity has always played a prominent 
24 
 
 
role. It affects how you understand your surroundings, your history, your country and the world 
through nurturing your aesthetic sense and the ways of thinking. 
Cultural identity itself is a problematic issue, and according to Hall (1997), it refers to a 
shared culture and a collective ‘one true self’, ‘Cultural identity … is a matter of becoming as 
well as of being … subject to the continuous play of history, culture and power.’ (Hall, 1997) 
The only stable form is ‘being’, in which you are born with, such as ethnicity; and the unstable 
points of identification, ‘becoming’ in which can be altered by the authority as well as the 
happenings throughout the lifespan. 
The debate over the cultural identity of Hong Kong remains a hot topic in recent years. 
First, the refusal of fully recognizing the national identity as a Chinese. The new generation often 
call themselves Hong Kong Chinese, or even Hong Kongers, and their attachment to the mother 
country remains extremely low. This is definitely related to the colonial history of Hong Kong, 
and the return of Hong Kong to the mainland China does not mean that Hong Kongers are 
contented with the rule of mainland. The binary opposition between us and others while some 
even disregard themselves as original Chinese, very much echoed with Hall’s observation in 
‘otherization’ throughout the process of forming identity. In the meantime, the emphasis of 
mainland media to love the country before love of Hong Kong and the demonstration of 
‘patriotism’ give people goosebumps.  
Second, the split among Hong Kongers in viewing their own identity after the Umbrella 
Movement has deepened the complexity in the discussion of a widely accepted cultural identity. 
Unlike other developed countries, like France and UK, that have incorporate the values, aesthetic 
sense and rich history into their art education which reiterate with their national identity, and 
provide a better understanding of their nation through the training of critical thinking and 
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creativity. As the Interviewee A explains, art education is to ‘cultivate an appropriate attitude for 
young generations to develop emotional intelligence, perceive others, understand diversity and 
tackle problems with a better positioning of themselves in a proper manner’. 
The debate over the cultural identity of Hong Kong is not a good sign for the development 
of art education.  The ambiguity of cultural identity actually gives no direction to formal 
education in the aspect of art, and instead of nurturing new generations that are self-conscious of 
who they are and what they care for in the neighborhood, art doesn’t integrate into people’s life 
but remains as a separate subject that has nothing to do with human’s mentality. 
 
5.1.2 The Sustainability of Art Education 
According to Throsby (2001), the word ‘sustainability’ is often associated with the context 
of environment and linked with the word ‘development’, it also means ‘development that will 
not slow down or wither away but will be, in some sense, self-perpetuating … which specified 
sustainable development as being “development that meets the needs of the present without 
compromising the ability of future generations to meet their own needs.’ (Throsby, 2001, p.53) 
From financial perspective, it seems to be quite common that art education programmes 
and departments are often the first to be cut or eliminated when there are budget reviews and 
concerns. Thus, the sustainability of art education is often at stake because of the limited public 
funding available and the reliance on private funds and patrons of arts so as to offer innovative 
art programmes to students and the public. It is also a usual practice for art administrators to fill 
out lengthy forms or proposals about the economic impacts of related projects in order to get the 
endorsement of government fundings. These projects may have every sounding cultural reason 
but zero economic justification. However, cultural reasons alone do not fulfill the requirements 
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of most funding bodies and authorities in which financial feasibility and assessment should be in 
place to verify the release of funds. The importance of the financial consideration in art 
education may distract the organizer in upholding the cultural values as well as the expected 
outcomes in the art education project, and become the only standard for the final judgement.  
 
5.1.3 The Consumption of Art vs. Art Education 
‘Many people consume art instead of genuinely acquiring art knowledge,’ said the 
Interviewee A. As a matter of fact, she has pointed out that consumption of art takes place in art 
education. Learners, or participants of art programmes appear to be the consumers who are 
looking for concrete experience of consumption.  
The notions of consumers’ choices are closely associated with the particular lifestyle 
portrayed by the media. In ‘The Theory of the Leisure Class, Veblen (1994) introduced 
‘Conspicuous Consumption’ as a product of the middle class development, which is ‘a means of 
reputability to the gentlemen of leisure’ (p.36). Under the consumer society in capitalism, 
consuming art serves the purpose of exhibiting one’s wealth and social status. It is a form of 
expression for life and identity, and when it comes to art education, it represents the kind of 
cultural capital that one is accumulating and implies the social status of the person.   
It is rather sad to apply the idea of consumption to art education and it is never an attempt 
to doubt the very intention of people to acquire knowledge of art or to deny its benefits to the 
personal growth of individuals. The culture consumption is originated from Bourdieu's 
observation on the patterns of the audience of art, and how cultural goods contribute to the 
development of the theories concerning 'cultural capital' and 'taste' of certain classes of people in 
the French society during his time. 
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In the context of Hong Kong, there are two examples reflecting the consumption in art 
education. First, the social phenomenon that parents see the knowledge of art as a ‘cultural 
capital’ which their children should accumulate for better opportunities in future development 
such as getting into a prestigious school with outstanding achievements of art. With certain skills 
of art can also exhibit the social class and characters of the children, for example playing the 
harp doesn’t only portray the gracefulness of the person but also indicate the wealth and its 
connection with the artistic world as the harp is the most expensive musical instruments and harp 
musicians who can teach are rare. Second, the overwhelming information of the digital world 
makes knowledge of art more accessible but also increasingly consumable. Thanks to the 
technology nowadays, acquiring knowledge of art is no longer constrained to libraries, galleries 
and museums. With the autonomy given by the internet, learners can now decide, when, where 
and what to learn with a simple click. It is fast and easy that feed us with abundant of 
information, no matter if we desire or not. It can also determine what we watch with reference to 
our daily habits, and it is fun and entertaining. The consequence is that consumers of art 
education may become easily manipulated by the media in which is entirely different from what 
art education would have nurtured at the very first place. 
 
5.2 A Bottom Up Approach for Art Education in Hong Kong 
The bottom up approach is not necessarily a direct opposite to top down approaches led by 
the Government of Hong Kong, but rather a strategy that prioritize local needs that adapt to the 
preferences of communities as well as to ensure the leadership and participation of local art 
education operators or individual art educators. It is a concept that refers to capacity 
development which focuses on realizing common goals and objectives while strengthening the 
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abilities and skills in the field to achieve sustainable outcomes. Through the observations of the 
art programmes run by AAA, there are three major characteristics that may benefit the bottom up 
approach and make art education a mission possible. 
 
5.2.1 Young Adults as Agent of Social Change 
As mentioned in the literature review, contemporary art is the focus of AAA in the 
spectrum of art education, referring to the work created by artists today in which the relationship 
between art and society is inseparable. For example, the work of Courbet Gustave in the painting 
‘The Stonebreakers’ (1849) has demonstrated the intervention of art as he expressed his grave 
concern for the plight of the working class shortly after the publication of Communist idea. 
 ‘Practicing constant engagement with social issues through critical discussion of art and its 
enquiry, young people are empowered with critical skills to address issues they are connected 
with and motivated to make positive reconstruction.’ (Chung, 2015, p.28) 
The engagement of young adults to make a difference by getting involved in positive social 
change is particularly important, not only because the society needs the attention of people who 
are influenced by a sense of righteousness or belonging, but also because it is a way for young 
adults to ‘use art as a means to enquire about life and socio-cultural issues for self-discovery and 
social changes’ (Chung, 2015, p.9).  
During the Brainstorming workshop of PAGENEXT Committee members, participating 
young adults are divided into groups in order to come up with different social issues that they 
wish to further investigate in the following year. Collected issues from different groups are 
consolidated into various categories for selection, and the committee members will narrow down 
the items and summarize a list of topics for the preparation of the Committee’s year plan. It is an 
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interest-driven art education which offers the flexibility for young adults to decide topics that 
they are going to work on, entirely base on their own interest with the platform and resources 
provided by AAA. The feedbacks from committee members are positive, Interviewee C, a 
participant of learning labs and PAGENEXT committee since 2008, describes the experience 
obtained at the art programmes conducted by AAA a unique and exclusive practice in the field. 
Young adults are encouraged to take a more active role in conducting art programmes or 
activities from scratch, Interviewee C also agreed that the discussion of social issues has 
contributed to his understanding of the relationship between art and the society, and believed that 
the experience is inspirational that help him articulate his views and ideas. 
The most significant outcome is the impact to the young adults for they have constantly 
been aware of their perception towards injustice and their responsibilities as a citizen, thus 
contributing to a critical mindset, and nurture a group of young adults with a pair of fresh eyes to 
feel for the community. 
 
5.2.2 Artist as Educators of the public 
‘Artists are educators themselves in the community. They educate people through 
exhibiting their work and questioning the existing values for retrospection in life’, said the 
Interviewee B. Apart from demonstrating the aesthetic of art to the public, artists can also 
express their views on related social issues that interact with people. Though everybody must 
have heard about the saying ‘art is life’ or ‘art within living’, considering art as a separate subject 
from life and even neglect the social functions of art practice are common in Hong Kong.  
In Law’s (2015) research on the analysis of learning labs conducted by AAA, she states 
that ‘… by creating a platform encouraging dialogue and exchanges, is led by a group of 
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university-volunteers from arts-related disciplines, facilitated by artists and art professional in the 
hope that students in Hong Kong can have a better understanding and appreciation of arts’ 
(p.12). The involvement of artists is also one of the major attractions to participants. Interviewed 
young adults who have joined AAA’s programmes have all pointed out that the opportunity to 
get in touch with different artists can enhance their artistic knowledge and inspire them in a lot of 
ways.  
The talks and seminars conducted by AAA engaged the participation of various artists and 
encourage young adults to think and talk about contemporary art. With the opportunity to 
directly communicate with the artists, young adults are able to actively make questions to 
explore the meanings of the work. According to my observation in the artist seminar, young 
adults often take part as a moderator or enquirer in the discussion, and they often see the artists 
as a form of authority for recognition of their point of views throughout the learning process.  
Artists do not only pass on the artistic experience and know-how to participants but also 
convey specific explanation which highlights the social issues that they wish to reflect and 
present it in the best shape for the young adults to render about.  
In the discussion of engaging artists in the learning process, all interviewed young adults 
show sincere appreciation and considered this as a valuable chance. Through the participation in 
understanding the meaning of the artwork, learners may have empathy towards the same subject 
or issues raised and come up with their own point of view which echo with their own identity. 
 
5.2.3 Influence of art expands through ‘Social connections among individuals’ 
Instead of the elitism system which art values are basically brought by a privileged group 
or authorities, art education should be more approachable to the public. As Beuys demonstrate 
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the notion of art as a social practice, and with the purpose to develop ‘a social body aroused by 
the force of art to participate in changing the current political context for art and life.’ (Biddle, 
2014, p.28) The influence of art takes place gradually and through building a platform to 
encourage the participation of young adults in the collective self-determination by 
communication, it is anticipated that the influence of art may eventually expand. The social 
connections among individuals are the key to the achievement. 
In the case of AAA, young adults are given the chance to coordinate and plan for art 
activities in the PAGENEXT. They are also drawn together from different art institutions, 
backgrounds and expertise. Interviewee D is currently a university student who has been joining 
the art programmes (learning labs, and PAGENEXT) in the past few years. Describing herself as 
a quiet person in the beginning, she later becomes more outspoken and enjoys the discussion of 
social issues with her fellow committee members. ‘Though I was not able to come up with any 
specific ideas or articulate my own point of views yet, I enjoyed listening to my friends’ opinions 
and often got inspired.’ Her progress is significant after her first year of service, and she is now 
taking up more responsibilities in leading a new committee member this year.  
The concept is to formulate new ideas among individuals in a social group, and through 
discussions and debate, a different way of approaching each other can ultimately generate 
empathy and understanding in which individuals are influenced by each other. The social 
connections among individuals can help spread the approach and idea. Therefore, it is hoped that 
art education can start from the bottom among individuals, then social groups and gradually 
spread to the top in which the authorities may accept the values created by solely the citizens and 
the people of Hong Kong.  
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6. LIMITATIONS 
6.1 Sample Size 
As only nine interviews, including four interviews with art practitioners and educators, two 
with AAA’s art administrators and three with young adults’ participants for the learning labs and 
PAGENEXT are conducted, the data collected from four art practitioners and educators may not 
fully represent the current art education scene and landscape; the data collected from young 
adults’ participants are only three among the twelve committee members of PAGENEXT. 
Nonetheless, as no comparison study is taken place in this project, small sample size help 
generalize related findings for further investigation. The qualitative data collected from in-depth 
interviews is also useful for understanding perceptions of the research subject, provide a glimpse 
of art education today and review AAA’s art programmes. 
 
 
6.2 Research Scope 
This project mainly targets the impact of art education to young adults who are discovering 
their own identity and whether or not art education in Hong Kong is a mission impossible. 
However, only the case study from Asia Art Archive can be discussed this time. Building on the 
challenges identified in this project, further research can be focused on potential solution from 
the perspective of policy making. Further investigation on the bottom up approach can be 
launched to improve existing art programmes offered by AAA and other art institutions or non-
profit-making art organizations. 
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7. CONCLUDING REMARKS 
The project results are based on the qualitative data collected from interviews and 
observations in art education sector. It is undeniable that Art education in Hong Kong is 
definitely a mission that is extremely difficult but may not be impossible. However, there are 
numerous issues to be solved and existing values or attitudes to be changed. It is simply a can of 
worms that require strategic planning, financial support, devoted art educators, loads of patience 
and a lot more time in order to get the mission done.  
Though the work of AAA and its impact remains minimal to the art education landscape in 
Hong Kong, AAA has been working modestly in promoting art education as well as supporting 
art teachers under the framework laid down by Education Bureau and their work is appreciated 
by young adults with passion and love for the city. In order to make Hong Kong a more pleasant 
place for art and culture development, the government has no excuse to further educate not only 
the students, but mainly the citizens, and nurture a group of potential art professionals in view of 
future challenges ahead. 
Art education should derive from the existing sense of belonging to the home city – Hong 
Kong, it also cultivates the taste and the aesthetic sense of the population instead of enhancing 
utilitarianism. Apart from economic benefits and revenue, there are more precious values that 
humanities should uphold and embrace. The government should identify important values of 
Hong Kong that are to be preserved, and incorporate these values to our art education system. 
Therefore, our new generation will be able to think in a more holistic view, instead of only 
calculating how much income they can earn in their entire life without stopping, and appreciate 
the beauty in their surroundings. 
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Guidance Notes: Submission Guide for                                  
Learning Programme Accreditation  
    
 
Notes to Operators 
 
1. This is a Guide for Operators preparing an Accreditation Document for Learning 
Programme Accreditation (LPA). It advises on sources of evidence for the LPA. 
The Accreditation Panel may request further information                                    
in writing and / or during meetings with Operators. Please refer to the Guidance 
Notes on Initial Evaluation, Learning Programme Accreditation and Learning 
Programme Re-accreditation on HKCAAVQ website: 
http://www.hkcaavq.edu.hk/en/services/accreditation/academic-accreditation.  
 
2. In preparing their Accreditation Document, Operators should address the 
criteria for LPA shown in Sections 3 to 12 below. 
. 
3. It is important that Operators provide evidence to demonstrate they have met 
the respective accreditation criteria. Sources of evidence should also cover 
measures adopted by Operators which assure the quality of the student 
learning experience. The responsibility for providing appropriate evidence lies 
with the Operator. In preparing evidence, the emphasis should be put on its 
quality and relevance, not the amount. The following suggestions are for 
reference, and are not meant to be exhaustive. As Operators are diverse in 
nature and operational mode, it is likely that evidence will differ.  
 
4. In presenting evidence, normally, Operators are only required to provide 
existing materials that reflect the Operators’ policies, processes and outcomes.  
Further clarification may be required if there is any significant gap in the existing 
materials.  
 
5. Operators should submit an Accreditation Document of a self-evaluative nature 
based on on-going internal review activities or where necessary, a self-
evaluation process. The latter is normally required for Operators undertaking 
their first LPA.  
 
6. The Accreditation Document should be presented in 2 parts: a Main 
Submission and Supporting Materials. 
 
7. The Main Submission is preferably limited to 60 A-4-sized pages, and 
presented in 12 sections. We suggest the following content for the sections:  
 
          Section 1: Overview of the Operator 
 Section 2: General Information about the Programme 
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Sections 3 to 12:  Accreditation Criteria and Sources of Evidence 
 
8. The Supporting Materials should include key institutional documents (e.g. 
Quality Assurance (QA) manual) and other supporting documents. These 
documents should be referred to in the Main Submission, with clear titles and 
labels for cross-referencing. 
 
9. A template covering major items listed in the Submission Guide is provided. 
Operators are free to customise the template in presenting the required 
information in a coherent manner.  
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Accreditation Document for Learning Programme Accreditation 
 
Section 1 Overview of the Operator 
 
This section briefly introduces the Operator. The following information is required: 
 
 Name of the Operator# 
 Vision and mission of the Operator 
 Organisational structure (e.g. governing body, faculties, schools, 
departments, administrative units and support services) 
 Brief history of the Operator (e.g. date of establishment, acquisition of 
accreditation status, and any major developments)  
 The host department, supporting departments, supporting units, boards, 
committees and other units involved in the Programme 
 Address of teaching venue(s) 
 
 # in both English and Chinese, if applicable 
Note: If the above information has not been changed since the most recently completed 
accreditation exercise, the need to re-submit individual items should be discussed with the Case 
Officer. 
 
Section 2 General Information about the Programme 
 
This section gives general information about the Programme. The following is 
required:  
 
 Programme title#   
 Qualification title or exit award#   
 Intermediate exit award(s) (if applicable)#   
 Name of granting body#   
 Mode(s) of study (e.g. full-time, part-time, or both) 
 Primary Area of Study / Training 
 Other Area of Study / Training (if any) 
 Programme length (in terms of number of contact hours, minimum number of 
years, and maximum number of years)  
 Number of credits / QF credits required for intermediate exit award(s) (if any) 
and terminal exit award  
 Ratios of contact hours to self-study hours for various teaching and learning 
activities 
 Number and name of stream(s) 
 Planned Programme launch date 
 Number of enrolment(s) per year 
 Proposed maximum number of new students per year 
 Graduate Profile (for degree programmes)^ 
 
# in English and Chinese, if applicable 
^ Please refer to 2.2 under “Template for Operators in Preparing an Accreditation 
Document for Learning Programme Accreditation” 
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Sections 3 to 12 Accreditation Criteria and Sources of Evidence 
Accreditation Criteria Sources of Evidence 
Section 3 Programme Objectives and Learning Outcomes  
 
The learning outcomes should reflect 
the stated programme objectives, which 
are tested through assessment. The 
evidence from assessments must show 
that the QF level of the learning 
outcomes correspond to the GLD and 
other relevant documents. 
 
 
  Programme objectives 
  Programme intended learning 
outcomes (PILOs)  
  Intended learning outcomes of each 
stream (if applicable) 
  Mapping of intended learning 
outcomes against programme 
objectives 
  Positioning of the Programme (e.g. 
distinctiveness, niche, target student 
group, etc.) 
  Employment pathways (e.g. job 
position and industry / sector) 
  Market surveys related to demand for 
the Programme and employability of 
graduates of the Programme 
  Education pathways 
 Evidence showing recognition of 
professional bodies and / or external 
benchmarking sought (if applicable)  
 
Section 4 Programme Content and Structure 
 
The content and structure of the 
learning programmes must be up-to-
date, and must be coherent, balanced 
and integrated to facilitate progression, 
to enable students/learners to achieve 
the stated learning outcomes and the 
required standards at the appropriate 
level in QF. 
 
  
 Programme structure [an overview of 
all key parameters of each module 
and of how modules are combined in 
each semester / year and stream (if 
applicable)] 
 Definitive programme documents and 
syllabus  
 Principles guiding the design of the 
Programme  
 Mapping of module intended learning 
outcomes against PILOs and GLD at 
the specified QF level 
 
Section 5 Admission Requirements and Student Selection  
 
The minimum admission requirements 
for the programmes must be clearly 
outlined for students and staff. These 
requirements and the student selection 
 
 Minimum entrance requirements for 
Year 1 entry and other entry points (if 
applicable) 
 Admission policy (including special 
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processes must ensure that students 
enrolling in the programmes have the 
knowledge and skills to be able to 
undertake the learning activities 
proposed in the programmes. 
admission, credit accumulation and 
transfer (CAT)^, exemption, and 
advanced standing) 
 Student selection and enrolment 
procedures, including any procedures 
for recognising prior learning    
 Maximum yearly student intake for 
each stage and stream (if any)  
 Rationales for proposed admission 
requirements 
 
^Only applicable when Operators opt to 
have CAT assessed for inclusion in QR. 
Section 6 Teaching and Learning 
 
The teaching and learning activities 
designed for the programmes must be 
effective in delivering the intended 
learning outcomes and programme 
content. A range of appropriate 
teaching methods must be employed to 
effectively engage students in the 
learning process. 
 
 Maximum number of students 
involved in various modes of teaching  
 Rationales for the chosen teaching 
and learning methods, and mode of 
teaching (e.g. lectures, tutorials, 
laboratories, practical demonstration, 
work placement, etc.) against the 
learning outcomes 
 Policy on medium of instruction  
  Samples of teaching and learning 
materials for two or three modules 
 
Section 7 Student Assessment 
 
Assessments must support effective 
learning and enable students to 
demonstrate achievement of the 
learning outcomes and the required 
standards. The assessment methods 
and techniques used for the 
programmes must be valid, reliable, fair 
and sufficient to reflect the learning 
outcomes at the claimed QF levels. 
 
 
 Assessment policy 
 An outline of assessment methods 
and weightings for each subject / 
module and rationales for how the 
assessment methods reflect the 
learning outcomes at the claimed QF 
level 
 System of assessment verification or 
moderation and external 
examination, as appropriate  
 Assessment scheme 
 Graduation requirements (including 
attendance requirement where 
applicable) for intermediate exit 
awards (if any) and the terminal exit 
award 
 Grade descriptors for the terminal 
exit award and any intermediate exit 
award  
 Samples of formative and summative 
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assessments for two to three 
modules 
 Samples of formative and summative 
assessments of two modules at each 
intermediate exit award level (if 
applicable) 
 Assessment criteria for each of the 
above sample assessments 
 
Section 8 Staffing and Staff Development for Learning Programmes 
 
Operators must have adequate teaching 
and support staff with the qualities, 
competence, qualifications and 
experience necessary for the effective 
programme management, planning, 
delivery and monitoring of their 
programmes. There must be adequate 
staff development scheme and activities 
to ensure that the teaching and support 
staff are kept updated for the quality 
delivery of the programmes. 
 
 
 Academic leadership (including the 
name(s) of Faculty Dean / 
Programme / Stream Leader(s) and 
their respective roles and 
responsibilities in regard to the 
Programme) 
 Appointment criteria for management 
and teaching staff for the 
Programme at different ranks  
  Profiles of all potential teaching staff, 
including academic and / or 
professional qualifications, and 
teaching / work experience 
 Number of teaching staff planned for 
the Programme  
 Anticipated workload of teaching 
staff for the Programme 
 Anticipated ratio of teaching staff to 
students for the Programme 
 Anticipated ratio of full-time to part-
time teaching staff for the 
Programme (in terms of the total 
number of teaching hours) 
 Staff manual 
 Policies and plans for staff 
development 
 Data on past staff development 
activities   
 
Section 9 Financial and Physical Resources for Learning Programmes   
 
Operators must have adequate financial 
and physical resources for the delivery 
of their programmes. 
 
 
 Initial and annual income and 
expenditure for the Programme 
(If the Programme is not self-
sustainable, please explain how it is, 
or will be, financed and provide 
proof.) 
 Mechanism to deal with under-
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enrolment 
 Description of the premises and 
teaching facilities for the Programme 
 A detailed list of specialist facilities 
and equipment available for the 
Programme 
 Library resources relevant to the 
Programme 
 
Section 10 Quality Assurance (including Programme Development and 
Management) 
 
Operators must (i) develop learning 
programmes by addressing the needs of 
the community, employees and 
employers and aligning them with the 
GLD of the QF; and (ii) monitor and 
review the performance of all their 
programmes on an ongoing basis to 
ensure that the programmes remain 
current and valid and that the learning 
outcomes, teaching and learning 
activities and student assessments are 
effective. 
 
 The processes / measures for 
ensuring the quality of the 
Programme at various stages:   
- programme development 
- programme management 
- programme review 
- programme modification/ 
improvement 
 Composition, membership and terms 
of reference of the committees 
involved in the quality assurance 
process 
 Flow chart showing QA processes 
and committees / personnel involved 
(differentiation between internal and 
external input is required) 
 Details of relevant bodies and 
individuals consulted at the 
programme development stage 
 Profiles and appointment criteria of 
external advisors and external 
examiners 
 Consultation reports from external 
examiner, external advisor and 
potential employers 
 Internal Validation report for the 
Programme 
 Mechanism for collecting stakeholder 
feedback  
 Policy on plagiarism  
 Complaint handling procedures 
 
Section 11 Workplace Attachment and Student Support Services  
 
Operators must provide students with 
clear, accurate information and 
dependable access to workplace 
 
 Support services provided to 
students  
 Student handbook, brochure or 
Guidance Notes: Submission Guide for Learning Programme Accreditation (Version 1.2)  
Page 8 of 32 
Appendix A 
 
attachment and support services that 
give students optimum opportunity for 
successful completion of the 
programme. 
 
 
website information outlining 
programme information, support 
services, and relevant student 
policies 
 Procedure for monitoring student 
under-achievement and evidence of 
appropriate counselling 
 Copies of relevant academic, 
disciplinary and complaints policies 
and procedures provided to students 
 Communication channels available 
to students 
 Details of workplace attachment / 
internship (if applicable), including:  
(1) Intended learning outcomes 
(2) Structure 
(3) Work placement agreement  
(4) Monitoring and evaluation 
mechanism 
(5) Assessment methods and criteria  
(6) List of (potential) employers for 
placement  
(7) Guidelines to students, 
supervisors and employers for 
placement (e.g. handbooks and / 
or manuals) 
 
Section 12 Student Records and Information Management  
 
Operators must have effective 
administration and management 
systems and procedures in place to 
ensure integrity, security, accuracy and 
currency of their record. 
 
 
 
 An overview of student records and 
information management system 
 Measures to maintain the integrity of 
student records and ensure that 
student records are secure, accurate 
and up to date 
 Documented administrative and 
record-keeping procedures 
 Roles and duties of the responsible 
unit(s) in administering student 
information  
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Glossary of Terms  
 
Term Definition 
 
Accreditation 
Authority (AA) 
HKCAAVQ specified in Part 1 of Schedule 1 of the Accreditation 
of Academic and Vocational Qualifications Ordinance (AAV`QO) 
(Cap 592) to accredit Operators and learning programmes for 
the purpose of entering their qualifications into the Qualifications 
Register (QR), for recognition under the Qualifications 
Framework (QF).  
 
Accreditation 
Document 
Prepared by the Operator to substantiate its claim of meeting the 
required standards when undertaking any stage(s) of the Four-
stage Quality Assurance Process. For Operators acquiring 
accreditation status at QF level 3 or below, the document is 
presented in the Application Form available at HKCAAVQ 
website.  
 
Accreditation 
Panel 
A panel consisting of specialists with expertise in the relevant 
discipline/industry/quality assurance issues. It is formed to 
assess the Operator/learning programmes in each stage of the 
Four-stage Quality Assurance Process under the guiding 
principle of ‘peer review’, with a HKCAAVQ staff member serving 
as the Panel Secretary. 
 
Accreditation 
Report 
A report issued by HKCAAVQ pursuant to section 5 of the 
AAVQO on completion of any stage of the Four-stage Quality 
Assurance Process after conducting the relevant accreditation 
tests.  
 
Accreditation 
Standards  
 
 
The standards specified for the respective accreditation criteria, 
listed in the relevant sets of guidance notes on individual 
stage(s) of the Four-stage Quality Assurance Process.  
 
Advice Advice is an opinion of the Panel for the improvement of 
Operators and/or learning programmes.   It provides for the 
sharing of good practice in education and training among 
peers.  It is non-binding and Operators are not required to report 
follow-up actions taken, if any, to HKCAAVQ. 
 
Condition A condition forms part of the accreditation determination(s), to be 
fulfilled by the Operator prior to the start of the validity period of 
the accreditation status (pre-condition), or by a specified 
deadline(s) during the validity period (requirement).  
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Criteria The elements for consideration in an accreditation exercise, as 
specified in the relevant set of guidance notes on individual 
stages of the Four-stage Quality Assurance Process. Each stage 
in the process has a specific purpose and therefore requires 
relevant evidence corresponding to the respective accreditation 
criteria and standards.  
 
Four-stage 
Quality 
Assurance 
Process (the 
Process) 
The Process is a quality assurance mechanism with four 
stages, i.e. Initial Evaluation (IE), Learning Programme 
Accreditation (LPA), Programme Area Accreditation (PAA) and 
Periodic Review (PR). It forms the means through which 
HKCAAVQ evaluates Operators and their learning programmes 
under the QF. 
 
Initial Evaluation 
(IE) 
The first stage of the Four-stage Quality Assurance Process. It 
assesses the institutional competency of Operators to effectively 
manage and provide adequate resources for the development, 
delivery, assessment and quality assurance of their learning 
programmes and educational services in order to meet their 
claimed objectives and QF standards.  
 
Learning 
Programme 
A programme of study or training defined by a curriculum (which 
may consist of one or more modules, units, subjects or courses 
or any combination of those elements) that includes, where the 
context permits, any proposed programme of such studies or 
training. 
 
Learning 
Programme 
Accreditation 
(LPA) 
The second stage of the Four-stage Quality Assurance Process. 
It evaluates a  learning programme to ensure that the 
standards of the stated programme objectives are met, and 
learning outcomes are delivered commensurate with the 
claimed QF level of competency, with reference to the 
Generic Level Descriptors (GLD).  
 
Learning 
Programme Re-
accreditation 
(Re-LPA) 
The cyclical re-evaluation of an accredited learning programme. 
It ascertains whether the learning programme continues to meet 
the standards of the claimed objectives, and delivers the learning 
outcomes commensurate with the claimed QF level of 
competency as determined at the preceding LPA.  
 
Learning 
Outcome 
The knowledge, skills and application ability attained by a 
student/leaner as a result of completing the learning programme. 
 
Operator A person, school, institution, or organisation or other body, the 
whole or part of the business of which includes the operation of 
any learning programme or any part of a learning programme. 
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Pre-condition A pre-condition forms part of the accreditation determination, to 
be fulfilled by the Operator prior to the start of the validity period 
of the accreditation status.  
 
Qualification A formal award given in recognition of the skills, knowledge and 
experience acquired by an individual upon the satisfactory 
completion of a learning programme that meets specified QF 
standards. It is granted on the basis of formal assessment. The 
award title should follow the policy laid down by the EDB 
(http://www.hkqf.gov.hk), and should not include a Statement of 
Attendance.  
 
Qualifications 
Framework (QF) 
A hierarchy of recognised qualifications in academic, vocational 
and continuing education as well as qualifications attained by 
individuals through the Recognition of Prior Learning (RPL) 
scheme in Hong Kong. It is characterised by three key features: 
level, which reflects the depth and complexity of learning leading 
to the qualification; award title, which reflects the nature, area of 
study and hierarchy of the qualification; and credit, which 
indicates the volume or size of learning leading to the 
qualification. There are seven levels in the QF. 
 
Qualifications 
Framework  
Level 
Under QF, each qualification is assigned a level to indicate its 
position in the hierarchy relative to others. The level of a 
qualification is determined in accordance with a set of GLD 
which specifies the outcome standards expected of the 
qualification at each level. 
 
Qualifications 
Framework 
Standards 
The skills, knowledge or experience acquired upon the 
completion of the learning programme that are commensurate 
with the requirements under the specified level of the QF.  
 
Qualifications 
Register (QR) 
The public face of the QF containing all qualifications that have 
been quality assured under the QF. HKCAAVQ is specified in 
Cap 592 as the QR Authority. 
  
Qualifications 
Register 
Authority 
HKCAAVQ specified in Part 2 of Schedule 1 of the Accreditation 
of Academic and Vocational Qualifications Ordinance (AAVQO) 
(Cap 592) is responsible for maintaining the Qualifications 
Register (QR). 
 
Recommendation A recommendation forms part of the accreditation determination. 
It has a continuous improvement purpose and is directly related 
to the accreditation criteria. It is non-binding in nature but 
Operators should explain if/how recommendations have been 
addressed at the time of re-accreditation or Periodic Review. 
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Requirement A requirement forms part of the accreditation determination, to 
be fulfilled by Operators by the specified deadline(s) during the 
validity period of the approved accreditation status.  
 
Restriction Any restriction that may be imposed in HKCAAVQ's 
determination and subject to which the determination is to have 
effect. A restriction forms part of the accreditation determination, 
to be fulfilled by Operators by the specified deadline(s) during 
the validity period of the approved accreditation status. The 
Operators’ ability to fulfil the restriction is dependent on actions 
taken by Third Parties.  
 
Service 
Agreement 
A contract between HKCAAVQ and an Operator to undertake an 
accreditation exercise. 
 
Site Visit A visit to the Operator’s learning centre/campus used for the 
purpose of delivering the learning programme(s) under study. 
This is an integral part of an accreditation exercise, conducted 
primarily to collect evidence for evaluating whether the 
accreditation criteria are met.  
 
Statement of 
Accreditation 
Approval 
An official document issued by HKCAAVQ confirming the 
granting of accreditation status to an Operator. It is issued 
together with the accreditation report for approved cases, or 
upon satisfactory fulfilment of all pre-condition(s) in cases for 
which pre-condition(s) are set. 
 
Terms of 
Reference 
The Terms of Reference set out the services that will be 
provided to an Operator, the fee and the conditions under which 
the services will be provided. 
 
Validity Period The period of time in which an approved accreditation status is 
effective as stipulated in the accreditation report. The validity 
period for Stage 1 IE is standardised as two years subject to 
conditions; the validity period for Stage 2 LPA and re-LPA is 
linked to programme quality and duration; and the validity 
period for Stage 3 PAA and Stage 4 PR is five years.  
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Template for Academic Operators in Preparing an  
Accreditation Document for Learning Programme Accreditation 
 
 
Notes to Operators 
 
1. This template covers major items listed in the Submission Guide. Operators are free to 
customise the template in presenting the required information in a coherent manner.  
2. Please refer to the Guidance Notes on Initial Evaluation,                                              
Learning Programme Accreditation and Learning Programme                                          
Re-accreditation on HKCAAVQ website: 
http://www.hkcaavq.edu.hk/en/services/accreditation/academic-accreditation. 
3. Please specify, in the space provided, an Appendix Number for each supporting 
document.  
4. Where appropriate, Operators may use a supporting document for providing information 
required in the template, by indicating the Appendix Number and Page Number of the 
relevant supporting document in the space provided. (Example: "Please refer to pp.4 to 
11 of Appendix 3 for details of the admission policy.") 
5. The Main Submission is preferably limited to 60 A-4-sized pages.  
 
 
Section 1    Overview of Operator 
 
 
1.1 Name of the Operator (in English & Chinese) 
      
 
 
 
1.2 Vision and mission of the Operator  
      
 
 
 
1.3 Organisational structure (e.g. governing body, faculties, schools, departments, 
administrative units, and support services)  
      
 
 
 
1.4 A brief history of the Operator (e.g. date of establishment and any major developments) 
      
 
 
 
1.5 The host department and supporting departments of the Operator involved in the 
Programme 
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1.6 Address of the teaching venue(s)  
      
 
 
 
 
Section 2    General information about the Programme 
 
   
2.1 General information about the Programme: 
 
Programme title, 
(in English and Chinese if 
applicable) 
      
Qualification title of  
terminal exit award 
(in English and Chinese, if 
applicable) 
      QF level:     
Qualification title of 
intermediate exit award  
(if applicable) 
(in English and Chinese, if 
applicable) 
      QF level:     
Award granting body 
(in English and Chinese, if 
applicable) 
      
 
Mode(s) of study 
(there can be more than 
one mode) 
 Full-time  Part-time  Others:       
Primary Area of Study / 
Training[1] 
      
Other Area of Study / 
Training[1] (if any) 
      
Length of programme 
leading to terminal exit 
award 
Max. no. of years:       
Min. no. of years:       
Number of notional learning hours:       
Number of QF credits[2] / credits required for graduation: 
      
Contact hours required for the above QF credits[2] / credits: 
      
Ratios of contact hours to self-study hours for various 
teaching and learning activities: 
      
 
Length of programme 
leading to intermediate exit 
award (if applicable) 
Max. no of years:       
Min no. of years:       
Number of notional learning hours:       
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Number of QF credits[2] / credits required for graduation: 
      
Contact hours required for the above QF credits[2] / credits: 
      
Ratios of contact hours to self-study hours for various 
teaching and learning activities: 
      
 
Name of stream(s) [3] 
(if applicable)  
      
Planned Programme  
launch date  
      
Number of enrolment(s) per 
year 
      
Proposed maximum 
number of new students per 
year  
      
Notes: [1] 21 subject areas and disciplines have been categorised. Qualifications and the 
respective learning programmes in the Qualifications Register are grouped against them. 
Please refer to the 21 Areas of Study / Training at 
http://www.hkqr.gov.hk/HKQR/guidelinesFile/QR_Links/Glossary/Areas%20of%20Study%20T
raining/EN/QR%20-
%20Areas%20of%20Study%20and%20Training%20(English)%2022%2005%202009.pdf for 
details.   
[2] QF credit – QF credit is a measure of the size or volume of learning. Please refer to the 
Concept and Principles of QF Credit under Hong Kong Qualifications Framework at 
http://www.hkqf.gov.hk/media/HKQF/HKQF_Credit_E_2012_10.pdf. The implementation 
timetable for the use of credit is available at 
http://www.hkqf.gov.hk/guie/HKQF_ATS_and_Credit_Timetable.asp.   
[3] Where “Stream” is mentioned, this refers to Stream, Concentration, Specialisation, Major 
of Study, as appropriate. 
 
 
2.2 Graduate Profile (for degree programmes) 
 
Qualification Title 
(in English and 
Chinese, if 
applicable) 
 
      
Qualification Type 
(e.g. Bachelor 
Degree) 
 
      
QF Level 
 
      
Primary Area of 
Study / Training 
 
      
Other Area of 
Study / Training (if 
any) 
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Programme 
Objectives 
 
      
Programme 
Intended Learning 
Outcomes 
 
      
Education 
Pathways 
 
      
Employment 
Pathways 
 
      
Minimum 
Admission 
Requirements 
 
      
Operator (in 
English and 
Chinese, if 
applicable) 
 
      
 
 
Section 3    Programme Objectives and Learning Outcomes 
 
 
3.1 Programme objectives  
Programme objectives 1.       
2.       
3.       
 
 
3.2 Programme intended learning outcomes (PILOs) and the intended learning outcomes 
(ILOs) of specific streams, if any 
Programme intended 
learning outcomes (PILOs) 
Upon completion of the Programme, students should be 
able to: 
1.       
2.       
3.       
Intended learning outcomes 
of specific stream(s) (if any) 
Stream 1:       
1.       
2.       
3.       
 
Stream 2:       
1.       
2.       
3.       
 
Stream 3:       
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1.       
2.       
3.       
 
3.3 Please demonstrate how the programme intended learning outcomes (PILOs) 
contribute to that particular programme objective by putting a “” in the appropriate box 
in the table below.    
 
Programme Objectives  
 
Programme Intended Learning Outcomes 
(PILOs) 
(as shown in 3.2 above)  
1 2 3 4 5 6 7 8   
1.                 
2.                 
3.                 
4.                 
5.                 
6.                 
Note: A “” in the above table indicates that the PILOs contribute to that particular programme 
objective. 
 
3.4 Positioning of the Programme (e.g. distinctiveness, niche, target student group, etc.) 
      
 
 
 
3.5 Employment pathways (e.g. job position and industry / sector)  
      
 
 
 
3.6 Please provide the results of any market survey (e.g. employer survey) related to 
demand for the Programme and employability of graduates of the Programme. 
[Appendix:     ] 
 
3.7 Education pathways  
      
 
 
 
3.8 Please provide details of professional recognition and / or external benchmarking of 
the Programme (if applicable).   
      
 
 
 
 
Suggested supporting documents:   
 Recognition of / approval from professional bodies documents Appendix:       
 Relevant reports (e.g. external benchmarking reports) Appendix:       
 Others:       Appendix:       
Submission Guide for Learning Programme Accreditation  (Version 1.2) _________________________________________________ 
 ____________________________________________ 
 Page 18 of 32 
Appendix A 
 
Section 4    Programme Content and Structure 
 
 
4.1 Structure of the Programme 
 
Year 1 
Modules Core# Elective# Generic# Specialised# Pre-requisite 
Contact 
Hours 
Non- 
Contact 
Hours 
Notional 
Learning 
Hours 
Credits QF Credits 
                                              
                                              
Stream-specific 
Modules: 
      
Name of Stream:        
                                              
Year 2 
Modules Core# Elective# Generic# Specialised# Pre-requisite 
Contact 
Hours 
Non- 
Contact 
Hours 
Notional 
Learning 
Hours 
Credits QF Credits 
                                              
                                              
Stream-specific 
Modules: 
      
Name of Stream:        
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Year 3 
Modules Core# Elective# Generic# Specialised# Pre-requisite 
Contact 
Hours 
Non- 
Contact 
Hours 
Notional 
Learning 
Hours 
Credits QF Credits 
                                              
                                              
Stream-specific 
Modules: 
      
Name of Stream:        
                                              
Year 4 
Modules Core# Elective# Generic# Specialised# Pre-requisite 
Contact 
Hours 
Non- 
Contact 
Hours 
Notional 
Learning 
Hours 
Credits QF Credits 
                                              
                                              
Stream-specific 
Modules: 
      
Name of Stream:        
                                              
Total no. of generic modules:         modules /       Credits / QF Credits     (       %)  
Total no. of specialised modules:       modules /       Credits / QF Credits     (       %) 
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Others (please specify):       courses /        Credits / QF Credits     (       %) 
 
#Note: Please put a “” in the above table to indicate the category of each module concerned.  
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4.2  Summary table of contribution of modules to PILOs  
 
PILO 
Modules 
Programme Intended Learning Outcomes (PILOs) 
(as shown in 3.2 above)  
1 2 3 4 5 6 7 8   
                
                
                
                
                
                
Note: A “” in the above table indicates that the module contributes to that particular PILO. 
 
 
4.3 Mapping of modules against the Generic Level Descriptors (GLD) of the QF 
 
 
Domain 
 
 
 
Module 
GLD (QF Level      ) GLD (QF Level      ) 
Knowledge and 
Intellectual 
Skills 
Processes 
Application, 
Autonomy 
and 
Accountability 
Communication, 
IT and Numeracy 
Knowledge and 
Intellectual 
Skills 
Processes 
Application, 
Autonomy 
and 
Accountability 
Communication,  
IT and  
Numeracy 
K1 K2 ... P1 P2 … A1 A2 … C1 C2 … K1 K2 ... P1 P2 … A1 A2 … C1 C2 … 
                              
                              
                              
…                         
…                         
Notes: 1. Please refer to the Generic Level Descriptors (GLD) published by the Government at 
http://www.hkqf.gov.hk/guie/HKQF_GLD.asp. 
2. Please show modules that benchmark at the exit QF level of the qualification, and also those 
at one QF level below the exit level. Please use separate tables if there are more than one exit 
qualifications.  A “” in the above table indicates that the intended learning outcomes of the 
course / module fulfil the requirement of that particular GLD domain. 
 
4.4 Principles guiding the design of the Programme 
      
 
 
 
4.5 Please provide the syllabus of each module#.  
[Appendix:     ] 
 
#Note: The syllabus should include the following items:  
 intended learning outcomes and their mapping against assessments  
 QF level  
 QF credits (including notional learning hours, contact hours and non-contact hours) 
 duration 
 indicative learning contents 
 teaching and learning methods 
 textbook and references  
 
Suggested supporting documents:   
 Others:       Appendix:       
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Section 5    Admission Requirements and Student Selection 
 
 
5.1 Minimum entrance requirements  
 
Year 1 entry:       
Year 2 / Year 3 entry (if 
applicable): 
      
 
5.2 Admission policy (including special admission, policy on credit accumulation and 
transfer (CAT), exemption and advanced standing) 
      
 
 
 
5.3 Criteria for selecting eligible applicants, associated procedures and committees(s) / 
personnel involved, including any procedures for recognising prior learning 
      
 
 
 
5.4 Maximum yearly student intake in the coming five academic years     
 
Academic 
Year 
Current year 201X/1X 201X/1X 201X/1X 201X/1X 
 
Full- 
time 
Part-
time / 
FTE 
Full- 
time 
Part-
time / 
FTE 
Full- 
time 
Part-
time / 
FTE 
Full- 
time 
Part-
time / 
FTE 
Full- 
time 
Part-
time / 
FTE 
Year 1           
Year 2           
Year 3           
Total:           
Notes:  
1. This refers to the maximum number of students to be admitted in a particular year (which is non-
cumulative). 
2. FTE – Full-Time Equivalent. Please also include enrolment number by stream where appropriate. 
 
 
Suggested supporting documents:   
 Others:       Appendix:       
 
 
 
 
 
 
 
 
 
Year of 
study 
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Section 6    Teaching and Learning 
 
 
6.1 Maximum number of students involved in various modes of teaching  
 
Maximum number of students 
involved in 
 
(a)  a typical lecture:       students 
(b)  a typical tutorial:       students 
(c)  a typical lab / practical session:       students 
(d)  others (please specify): (     )      students  
 
6.2 Teaching and learning methods, and mode of teaching (e.g. lectures, tutorials, 
laboratories, practical demonstration, work placement, etc.) 
      
 
 
 
6.3 Policy on medium of instruction for the Programme 
      
 
 
 
Suggested supporting documents:   
 Samples of teaching and learning materials for two to three 
modules 
Appendix:       
 Others:       Appendix:       
 
 
Section 7    Student Assessment 
 
 
7.1 Assessment policy   
      
 
 
 
7.2 Assessment scheme   
 
Year 1 
Modules Continuous / Formative Assessment Summative Assessment 
Method % Method % Method % Method % Method % 
                                                        
                                                        
                                                        
                                                        
                                                        
Stream-specific Modules: 
Name of Stream:       
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Year 2 
Modules Continuous / Formative Assessment Summative Assessment 
Method % Method % Method % Method % Method % 
                                                        
                                                        
                                                        
                                                        
                                                        
Stream-specific Modules: 
Name of Stream:       
                                                        
                                                        
Year 3 
Modules Continuous / Formative Assessment Summative Assessment 
Method % Method % Method % Method % Method % 
                                                        
                                                        
                                                        
                                                        
                                                        
Stream-specific Modules:   
Name of Stream:       
                                                        
                                                        
Year 4 
Modules Continuous / Formative Assessment Summative Assessment 
Method % Method % Method % Method % Method % 
                                                        
                                                        
                                                        
                                                        
                                                        
                                                        
Stream-specific Modules: 
Name of Stream:       
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7.3 Mechanism for moderating assessment in the Programme, including responsibility for 
appointing external examiners, and procedures for the Operator to consider the reports 
of external examiners 
      
 
 
 
7.4 Graduation requirements (including attendance requirement where applicable) 
 
Terminal exit award:       
 
Intermediate exit award (if any):       
 
 
Suggested supporting documents:   
 Sample assessments (both formative and summative) for two 
to three modules  
Appendix:       
 Sample assessments (both formative and summative) for two 
modules at each intermediate exit award level (if applicable) 
Appendix:       
 Assessment criteria for the above sample assessments Appendix:       
 Grade descriptors for the terminal exit award and intermediate 
exit award (if any) 
Appendix:       
 Others:       Appendix:       
 
 
Section 8    Staffing and Staff Development for Learning Programmes 
 
 
8.1 Academic leadership (including the name of Faculty Dean / Programme / Stream 
Leader(s), and their respective roles and responsibilities in regard to the Programme) 
      
 
 
 
8.2 Appointment criteria for management and teaching staff for the Programme at different 
ranks  
 
Rank 
Appointment Criteria  
Academic / Professional 
Qualifications 
Work experience  Others 
Management Staff  
                        
                        
                        
Teaching Staff  
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8.3 Staff profiles of potential teaching staff for the Programme  
 
 
8.4 Number of teaching staff planned for the Programme in the coming five academic 
years    
 
Academic 
Year 
Current year 201X/1X 201X/1X 201X/1X 201X/1X 
 
Full- 
time 
Part-
time / 
FTE 
Full- 
time 
Part-
time / 
FTE 
Full- 
time 
Part-time 
/ FTE 
Full- 
time 
Part-time 
/ FTE 
Full- 
time 
Part-time 
/ FTE 
Number of 
Teaching 
Staff# 
          
#Note: Cumulative figures should be presented.  
 
8.5 Anticipated workload of teaching staff for the Programme 
Rank / Post 
Teaching Load 
(Hours / week) 
Administrative Load 
(Hours / week) 
Others (please specify) 
    
    
    
 
8.6 Anticipated ratio of teaching staff to students of the Programme# 
      
 
 
#Note: This refers to the ratio of ‘the total number of teaching staff (full-time 
equivalent) in the Programme’ to ‘the total number of students (full-time equivalent) in 
the Programme’. 
 
8.7 Anticipated ratio of full-time to part-time teaching staff for the Programme (in terms of 
the total number of teaching hours) 
      
 
 
 
8.8 Staff development policy 
      
 
Staff 
No. 
Position FT / PT 
 
Relevant 
Qualifications 
 
Relevant Work 
Experience 
 
Others Skills  
(if any) 
Module(s) 
Teaching 
1                                      
2                                      
3                                      
4                                      
5                                      
 
Statistics 
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8.9 Induction / development activities that staff (of the Operator) for the Programme 
completed last year 
 
Staff 
No. 
 
Name of Activity and Organiser / Awarding body 
 
Duration 
Completion 
date (mm/yy) 
1                    
2                    
3                    
4                    
5                    
 
Suggested supporting documents:   
 Staff manual Appendix:       
 Others:       Appendix:       
 
 
Section 9    Financial and Physical Resources for Learning Programmes 
 
 
9.1 Initial and annual income and expenditure for the Programme# 
[Appendix:      ] 
#Note:  If the Programme is not self-sustainable, please explain how it is, or will be, financed 
and provide proof. Please submit the above information separately. 
 
9.2 Mechanism to deal with under-enrollment 
      
 
 
 
9.3 Facilities and equipment (including classroom, laboratory, library, IT and other teaching 
and learning facilities) specific to the Programme  
[Appendix:      ] 
 
Suggested supporting documents:   
 Library resources relevant to the Programme Appendix:       
 Others:       Appendix:       
 
 
Section 10 Quality Assurance (including Programme Development and 
Management) 
 
 
10.1 Brief explanation of how quality of the Programme is assured at various stages 
 
(i) Programme development (including methods used to collect external input and  
benchmark the Programme against QF standards) 
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(ii) Programme management (including methods used to monitor delivery of the 
Programme, e.g. class observation) 
      
 
 
(iii) Programme review (including methods, information and data used for 
conducting a review of the Programme and procedures / methods used to follow 
up programme review results) 
      
 
 
 
10.2 Procedures for major and minor changes / modifications to the Programme 
      
 
 
 
10.3 Mechanism for collecting stakeholder feedback 
      
 
 
 
10.4 Policy on plagiarism  
      
 
 
 
10.5 Complaint handling procedures 
      
 
 
 
 
 
 
 
 
 
 
 
 
 
Suggested supporting documents:   
 Internal Validation report for the Programme Appendix:       
 Flow chart showing QA processes and the committees / 
personnel involved (differentiation between internal and 
external input is required) 
Appendix:       
 Profiles and appointment criteria of external advisors and 
external examiners   
Appendix:       
 Consultation reports from external examiner, external 
advisor and potential employers 
Appendix:       
 Composition, membership and terms of reference of the 
committees involved in the quality assurance process 
Appendix:       
 Details of relevant bodies and individuals consulted during 
the programme development stage 
Appendix:       
 Others:       Appendix:       
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Section 11 Workplace Attachment and Student Support Services 
 
 
11.1 A brief description of support services available to students, and Unit(s) responsible for 
provision 
      
 
 
 
11.2 Communication channels available to students 
      
 
 
 
11.3 Workplace attachment / internship (if applicable) 
 
Placement requirements 
(Mandatory or Elective)  
      
Duration        
Total number of hours       
Number of hours per week       
Intended learning 
outcomes (ILOs)  
      
Mapping of the ILOs 
against the PILOs 
      
Assessment method       
Assessment criteria       
Supervision arrangement       
 
 
Suggested supporting documents:   
 Student handbook, brochure or website outlining programme 
information, support services and relevant student policies 
Appendix:       
 Procedure for monitoring student under-achievement and 
evidence of appropriate counselling 
Appendix:       
 Copies of relevant academic, disciplinary and complaints 
policies and procedures provided to students 
Appendix:       
 Workplace attachment agreement Appendix:       
 List of (potential) placement employers Appendix:       
 Guidelines to students, supervisors and placement employers 
(e.g. handbooks and / or manuals) 
Appendix:       
 Others:       Appendix:       
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Section 12    Student Records and Information Management 
 
 
12.1 An overview of the student records and information management system 
      
 
 
 
12.2 Measures to maintain the integrity of student records and ensure that student records 
are secure, accurate and up to date 
      
 
 
 
12.3 Roles and duties of responsible unit(s) in administering student information 
      
 
 
 
Suggested supporting documents:   
 Documented administrative and record-keeping procedures Appendix:       
 Others:       Appendix:       
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Supporting Document Checklist 
 
Please specify the Appendix Number of each supporting document in the space provided. 
 
 
Item Appendix 
Section 3     Programme Objectives and Learning Outcomes 
 Market survey(s) (e.g. employer survey) related to demand for the 
Programme and employability of graduates of the Programme 
      
 Recognition of / approval from professional bodies documents         
 Relevant reports (e.g. external benchmarking reports)       
 Others (Please specify:      )       
Section 4     Programme Content and Structure 
 Syllabus of each module       
 Others (Please specify:      )       
Section 5     Admission Requirements and Student Selection 
 Others (Please specify:      )       
Section 6     Teaching and Learning 
 Samples of teaching and learning materials for two to three modules       
 Others (Please specify:      )       
Section 7     Student Assessment 
 Sample assessments (both formative and summative) for two to 
three modules 
      
 Sample assessments (both formative and summative) for two 
modules at each intermediate exit award level (if applicable) 
      
 Assessment criteria for the above sample assessments       
 Grade descriptors for the terminal exit award and intermediate exit 
award (if any) 
      
 Others (Please specify:      )       
Section 8     Staffing and Staff Development for Learning Programmes 
 Staff manual       
 Others (Please specify:      )       
Section 9     Financial and Physical Resources for Learning Programmes 
 Initial and annual income and expenditure for the Programme       
 Facilities and equipment specific to the Programme       
 Library resources relevant to the Programme       
 Others (Please specify:      )       
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Section 10    Quality Assurance (including Programme Development and 
Management) 
 Internal validation report for the Programme        
 Flow chart showing QA processes and committees / personnel 
involved (differentiation between internal and external input is 
required) 
      
 Profiles and appointment criteria of external advisors and external 
examiners 
      
 Consultation reports from external examiner, external advisor and 
potential employers 
      
 Composition, membership and terms of reference of committees 
involved in the quality assurance process 
      
 Details of relevant bodies and individuals consulted at the 
programme development stage 
      
 Others (Please specify:      )       
Section 11     Workplace Attachment and Student Support Services 
 Student handbook, brochure or website outlining programme 
information, support services and relevant student policies 
      
 Procedure for monitoring student under-achievement and evidence 
of appropriate counselling 
      
 Copies of relevant academic, disciplinary and complaints policies 
and procedures provided to students 
      
 Workplace attachment agreement       
 List of (potential) employers for placement        
 Guidelines to students, supervisors and employers for placement 
(e.g. handbooks and / or manuals) 
      
 Others (Please specify:      )       
Section 12     Student Records and Information Management 
 Documented administrative and record-keeping procedures       
 Others (Please specify:      )       
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For Tutors / staff of the art education (Learning & Participation programmes) for 
young adults by Asia Art Archive: 
About the Learning & Participation programmes: 
1. What is lacking in Hong Kong’s formal art education that AAA’s art programmes 
may fill out through the concept of young adults as agent of social change? 
2. What is your role in the art programme when the participants are divided into 
groups in conducting different events? 
Evaluation of Art Programmes 
3. According to your observation, how do participants benefit from the approach to 
reflect and construct new knowledge? Any examples that you may share with us? 
4. What are the difficulties in conducting these programmes? 
5. According to your observation, are all participants willing to reflect and openly 
discuss social issues that they really care for? 
6. In your opinion, how does AAA offer an alternative art space / learning platform 
for participants and how unique is this experience?  
7. Do you see any rooms for improvement in conducting these programmes?  
8. What are your expectations for these art programmes and to you, have you 
achieved your goal? 
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For Young adults who have attended the art education programmes by Asia Art 
Archive: 
About the experience of participants: 
1. Why did you join art education programmes conducted by AAA at the beginning? 
2. Are you yourself an art student and have you joined art programmes conducted by 
other organizations? 
The evaluation of art programmes: 
3. What do you like most about this programme? 
4. What are the weaknesses of this programme? 
5. Any unforgettable experience in the participation of these programmes that you 
can share with us? 
The effectiveness of art programmes: 
6. According to your observation, what is the role of Susanna and Joey in the whole 
process? 
7. What is the most difficult part in joining this art programme?  
8. In your opinion, what does art mean to you? And how do reflection and discussion 
of social issues inspire you? 
9. Do you agree that AAA has offered an alternative art space or learning platform 
for you? Why? 
10. What are your expectations for these art programmes and are you satisfied with 
the results? 
11. If you know children / teenagers / friends who are interested in art, will you 
encourage them to join these art programmes? Why? 
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For Art Practitioners and Educators in the local art scene 
1. Can you share with us how you start your art journey?  
2. How will you describe the local art scene? 
3. In your opinion, what are the challenges of the art field in nurturing talents and art 
audiences? 
4. Also as an art educator yourself, what are your observations of our art education 
system? 
5. Do you think studying art and making art as a living are interpreted quite 
differently by the society? 
6. According to your observation, what are the impacts of art education to the local 
art scene of Hong Kong? 
7. Do you agree that art education focuses more on the process, rather than on art as 
a profession in Hong Kong? Why? 
8. What are the challenges of art education in Hong Kong? 
9. What are your expectations for art education and are you satisfied with the results? 
10. If someone wants to take art as a major study, what will be your advice? 
